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MpunoxeHue 2: TeXxHUYECKHU .
M3UCKBaHUA Ha nporpamara

PATHWAY ASK-LDT

Codptyepbt PATHWAY ASK-LDT e paspaboTeH

Ha 6as3aTta Ha Borland Delphi n moxe pna ce
ctapTtupa nog Microsoft Windows 98/Me/

NT/2000/XP/2003/Vista/ n Windows 7.

8 Annexes

BbHWHM ycTponcTBa: KnaemaTtypa, MuwKa

+  Tebpa avck: 25 MB 3a HcTanaua n
OOMBHATESTHO MACTO 3a NOTPebUTENCcKM chainnose

« LiBeToBe Ha moHuTopa: True Color (32 bit)

MpenopbunTENHN N3UCKBaHNA 3a paboTa Ha
nporpamata PATHWAY ASK-LDT:

+  [Mpouecop: 800 MHz Intel Pentium Il viim AMD Athlon
+  [lamet RAM: 128 MB

MuHUMaNHUTE N3MCKBaHNA KbM KOMMIOTLpHATa cucTema

3a paboTa Ha nporpamata PATHWAY ASK-LDT ca:
+  [pouecop: 400 MHz Intel Pentium Celeron
nnu AMD Duron

+  [lameT RAM: 64 MB

NMpunoxxeHue 3: OnucaHune Ha y4ebHUTE AENHOCTU

=170}

NME

*  BwbHWHKM ycTpoKncTBa: KnaBuaTypa, MyLLKa
Tebpa auck: 25 MB 3a HcTanauiA n
OOMbIIHATENTHO MACTO 3a NOoTpebuTescku channose

+  LiBeToBe Ha monuTOpa: True Color (32 bit)

Tabnnya 1: Pe4HuK Ha y4ebHuTe geriHocTu (Falconer et al, 2006)

OMNMNCAHNE

ASSIMILATIVE/

Listening/Cnywaxe

Mpouec Ha BbanprvemaHe Ha HgopMauma Ypes cnyliaHe

Reading/MeTeHe

lMpouec Ha Bb3npremaHe Ha nHdopmauma Ypes YeTeHe

Simulation/Cumynupane

ACUMUNATUNBHN

Viewing/nepaxe Mpouec 3a Bb3npuemaHe Ha nHdopmauna 4Ypes rnegaHe
. M3cnepBaHe Ha Hewo, METOAMYHO M B AeTainm, 0OBMKHOBEHO C Len fa ce
Analysing/AHanuns A . A A Hena
06ACHM 1 UHTEepnpeTupa

Classifying/ MoapexpaaHe no BUA B CbOTBETCTBME C 00LM KavyecTBa unm
Knacucuumpane XapakTepucTUKn

INFORMATION Gathering/CbbupaHe CbbupaHe Ha UHGOPMaUNA OT Pa3NIMHHN USTOYHNLM

HANDLING Manipulating/ O6paboTka Unu MaHUMynaumaA, N3noN3Baiki pasnuyHi CpeacTBa,
O6paboTka MexaHn3Mu, nHdopmMauma No NoAXOoAAL, Ha4nH
Ordering/ MoppexpaHe Ha 0b6eKTu/gaHHU, CBBbP3aHu NO onpeaeneHn npasuna,
MoapexpaHe MoZenu unv MetToam
Selecting/CenektupaHe | Monbop Ha HaW-ToYHaTa UK Hak-noaxoAdALwa nHpopmauna

ATV Modelling/MogenvpaHe | CbcTaBAHe Ha MOAENM C LEN, efHa peasiHa cuctema a 6be obAcHeHa 1 pasbpaHa

CmmynmpaHe noBe[eHNeTo Ha efHa peasnHa cuctema ¢ nomouiTa Ha moaenu

COMMUNICATIVE/
KOMYHUKATUBHW

Critiquing/ MoppobeH aHanu3 n oueHKa Ha Temu oT nuTepaTtypara, dunococduarta
Kputuka UM nonuTM4eckarta TeopuA

Debating/ My6nnyHO 06CbXAAaHE HA KOHKPETEH BbMNPOC, B KOWTO ce uanarat
[lebaTupaxe NPOTUBOMOSIOXHM apryMeHTU 1 06MKHOBEHO 3aBbpLuBa C rnacyBaHe

Discussing/O6¢cbx naHe

O6cbxaaHe No Bpeme Ha ypoka

Presenting/
MpencTtaBAHe

BbBexaaHe ¢ 06ACHeHWE U NpeAcTaBAHe Ha HOB MPOAYKT, UAed, 4acT oT
paboTaTa u ap.
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Pe4yHukK Ha y4ebHUTe aerMHOCTHU

PRODUCTIVE/
NMPOOYKTUBHN

Composing/CbunHABaHe

HanuceaHe nnu cb3gasaHe Ha npousseneHne Ha U3KyCTBOTO

Creating/TBop4yecTBO

Cb3paBaHe Ha HOBYU mMaTepuanHu U AyXOBHU LUEHHOCTN

Drawing/HepTaHe

MpaBeHe Ha ckuUua Wnn guarpama, 4pes SIMHUM U 3HALUW BbpXYy XapTusa C
MOMWB, Nucanka v ap.

Producing/Tponssoactso

[la npov3Benem Hewo nny Aa Hakapame Hewo Aa ce Cnyyu

Re-mixing/PemukcnpaHe

Cb3aaBaHe Ha pasnnyHu Bepcum (PEMMUKC) Ha HeLo (Hamp. Ha neceH)

Synthesising/
CuHTesupaHe

CrnobABaHe Ha MHOro Hela B €4HO UAno

Writing/lNMucane

CbcTaBAHEe Ha TEKCT 3a oTnevaTBaHe unu I'Iy6]'II/1KyBaHe

EXPERIENTIAL

Applying/lpunaraHe

BbBexxaaHe B aenicTene

Experiencing/
MpexusABaHe

[la npexxmBeell HeoYakBaHoO CbOUTME UK CUTYauua

Exploring/Viacnensaxe

lMpoBepka unu oueHABaHe Ha AafeHa Bb3MOXHOCT

Investigating/
MpoyuBaHe

MpoBexaHe Ha cucTemaTW4HO M3cneBaHe, 3a ja ce OTKPUAT 1 npoyyaT
hakTuTe 3a CbOUTVE, TBBPAEHNE U Ap., Taka Ye a ce YCTaHOBW NCTMHATA

Mimicking/MImuTtauna

I'Io,qpax(aBaHe Ha HAKOro unu Hewo

Performing/M3nbnHeHne

M3BbpliBaHe Unu MsnbiHeHne Ha aeicTene, 3agada, paborta u ap.

Practicing/lpakTtuka

M3BbpLlIBaHe Ha AENHOCT UMK ynpa>KHeHWEe MHOFOKPAaTHO U PeOBHO C
uen npuaobusaHe Ha HaBULM

Tabnuua 2: Pe4HuK Ha METOANKUTE, MpunaraHy rno Bpeme Ha y4ebrute geriHoctu (Falconer et al, 2006)

Pe4yHMK Ha MeTOAUKMUTE, MpuaraHu no BpemMe Ha y4eb6HUTe fAelHOCTH

ASSIMILATIVE/

Scanning/ CkaHupaHe

CKOpOCTEH MPOYMUT, 3a Aa Ce Mony4u KOHKpeTHa UHhopmauma

ACUMNNATUBHWN Skim Reading/ YeTeHe | Bbp3o npounTaHe 3a onpepenAHe Ha OCHOBHWUTE uaeun, npeau aa ce

oTrope, oTrope B3eMe peLleHne 3a LANOCTEH NPo4mnT

Brainstorming/ OTBOpeHa AvHaMUYHa AUCKYCKA Mo AafeHa Tema

Mo3byHa aTtaka P A Aveky Aan

Buzz Words/ CnncbK OT cneunduyHn TEPMUHK, YECTO M3MON3BaHKW, 3a Aa ce Hanpasu

BrcokonapHu TepMuHK | BnevaTneHve npen avnetaHTu

Concept Mapping/ MpenctaBAHe 1 cnogenaHe Ha Hdopmauna nog gopmaTa Ha yeb-
INFORMATION KapTa Ha KoHuenuunTe | gnarpamu, KOMTO U3pasfABaT BPb3KN MeXAY pasnnyHu TBbpAeHMA
(I-;ANKLI(I)\IG/ ABA Crosswords/ Mrpa ot aymm, npeacTaBnABaLla Mpexa oT KBagpaTu, B KOATO AyMUTe, MpecuyaLLy ce

BPABOTKA H KprTOCJ‘IOBVILWI BEPTUKAITHO 1 XOPUIOHTAJTHO Ce NOomb/iBaT CripAMO AaeHN YKasaHuA

NHOOPMALNA

Defining/ Onpeanenexne

Onucea 3Ha4YeHNeTo Ha NOHATHE, TepMUH Unu npo6neM

Mind maps/ Mucnosxu
KapTu

MpeactaBAHe u cnogenaHe Ha MHopmauma nog chopmarta Ha yeb
nvarpama

Web Search/ TbpceHe
B HTEpHET

TobpceHe B nHTepHeT (World Wide Web) 3a nicopmauua no nageHa rema
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Olele ofr 2 BblpoO O O PAOBA B aa o OBOPA or O
Bug Nve OnucaHne
ADAPTIVE/ Modelling/ Mogenupaxe CbcTaBAHe Ha Mogenu 3a obAcHeHWe Ha pe3ynTtaTtu oT HabnaeHns
ALAMTUBHM g vioaenup A pesy A

COMMUNICATIVE/
KOMYHUKATUBHN

Articulate Reasoning/
YCTHO ymO3akno4veHmne

YyeHnunTe ycTHO 06ACHABAT pa3CbXAeHNATa CU

Arguing/ Cnop

MpoBexaHe Ha yCTeH aucnyT

Coaching/MHcTpyKTax

Yyutenar WHCTPYKTUpa y4eHunuymnTe

Debate/ [lebaTt

CTpyKTypupaHa AUCKYCUA Ha NPOTWUBOMOJIOXHU FMefHN TOYKU

Discussion/ uckycua

[leicTBMETO MM NPOLECHT Ha Pa3roBoOp 3a B3eMaHe Ha pelleHne unu 3a
obmAHa Ha naeun

Fishbowl!/ AkBapuym

[lnckycnA Ha onpefefieHa Tema OT OrpaHUYeH Kpbr OT yYeHuuUm, 4oKaTo
ocTaHanuTe cnywat. Hakpana uanarta rpyna AuckyTupa 3aefHo, 3a aa
CTUrHe 4o obLia oueHka.

Ice breaker/ Pazvynsaxe
Ha nepa

MpoBexaHe Ha KpaTku 3a6aBHU AeHOCTK, 3a Aa Ce YIeCH
BbBEXAaHeTo B n3bpaHara tema

Interview/IHTepsio

Pa3roaop Mexay ABama unu nosede Aywn, KOUTO CU 3afaBaT BblMpocu,
3a fga nony4at MHCbOpMaLlI/IFl

Negotiation/ Nperosopu

[nckycumaA, KOATO e npefHasHayeHa 3a NnocTuraHe Ha cropasymeHve

On the spot questioning/
MmnpoBuavpaH pasnut

3ajaBaHe Ha BbMPOC M NPON3BOSTHO M3brpaHe Ha oTroBapALma 6e3
Bpeme 3a NoAroToBka

Pair dialogues/
ObcbxaaHe No ABONKM

O6cbXAaHeTo No TemaTa v nocneaBaloTo npencrtaBAHe Ha N3BoaunTe ce
M3BBbPLIBA, KATO yHeHuunTe ce pasnenAart Ha rpynu no gsama

Panel discussion/ Kpbria maca

O6cbxaaHe Ha Temarta oT uAanaTa rpyna

Peer Exchange/ ObmsAHa

CnopenAHe Ha naen n onut MeXxay BpbCTHULUM

Performance/
Mpencrasnexve

lMpenctaBAHe Ha TemaTa Ha >XMBO npen nybnuka

Question and Answer/
Bbnpocu 1 oTroBopu

3apaBaHe Ha BbNPOCU U faBaHe Ha OTroBopwu

Rounds/ Kpbrose

dopmynupa ce BbMPOC, Ha KOWTO TpAGBA BCUMYKM [a OTFOBOPAT KPATKO

Scaffolding/ KorintnsHo
ckene

MpefnoctaBaAHe Ha anropuTbm (M3rpageH Ha NpUHUMMNa Ha CKeneTo), 3a
[la MOMOTrHe Ha yYyeHUuuTe Aa U3MbAHAT KOHKpeTHa 3ahaya

Short Answer/ Kpatbk
0TroBop

[laBaHe Ha KpaTbK OTrOBOP Ha BBbMNPOC

Snowball/ CHexHa Tonka

O6c¢cbxaaHe Mo gageHa Tema no 4BOWKY U 06eanHABaHe B MO-rofemu
rpynv nNpu no-HaTaTblHO 06CbXAaHe

Socratic instruction/
CokpaToB MeToA

Socratic instruction/ CokpaTtoB meToz

Structured debate/
CTpykTypupaH gebat

CTpyKTypupaH gebaT, 0OCHOBaH Ha AaHHU OT HabMAeHUA
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Olele or 2 BblpoO a O O PDAOBA B aa o OBOPA or O
Bug Mve OnucaHve
Artefact/ AptedakT A material object created by a person or team
Assignment/ 3apgava 3apaun, n3nonseaHu 3a CymMmapHa oueHKa
Book report/ Peslome Ha
KHura, cb3gageHa oT eAMH YOBEK UK OT eKun
KHUra
Dissertation/ thesis/ FonAma Hay4yHa paboTa B NUCMEH BUA, pe3ynTaT OT He3aBUCUMO
[ncepTauma npoy4yBaHe unu n3cnenBaHe
Drill and Practice/ [MoBTapAwm ce AeNCTBUA Ha Manka 3ajada ¢ uen otpaborBaHe Ha
TpeHupoBKa 1 npakTuka | cneunduyHn ymeHma
Essay/ Ece KpaTko nucMeHo uanoxeHue, nokaseallo rnegHarta To4ka Ha aBTopa
. 3apaya, 4neTo n3nbiHeHne uva 3a uen ga nonobpu ymeHuATa u
Exercise/ YnpaxHeHne A Hen A AoOpny
pa3bmpaHeTo Ha yYyeHuumTe
Journaling/ BogeHe Ha
JIn4HKM 3anucku Ha HabnaeHuA, cboUTNA N Npouecu
3annuckun
PRODUCTIVE

Literature Review/
JlutepatypeH o63op

Mpernen Ha ny6nukauun no aafeHa Tema

MCQ/ Tect

CbkpatieHue ot Multiple Choice Quiz

Portfolio/ MopTdonno

Konekuua oT nNu4Hu paspaboTkmn

Presentation/
MpeseHTauma

MpenctaBAHe Ha Tema

Product/ MpoaykT

PesynTaT OoT A4eNHOCT unu npouec

Puzzles/ MNb3enu

Mpobnem, YmeTo NpaBuIHO pelleHne TpAbsa Aa 6bae HaMepeHo oT
yyeHuumTe

Report/ paper/ Otuet
nwnu ctatuAa

[Joknag, onucealy u3BbpLIeHaTa paboTa v NoNyYeHnTe pesyntaTu

Test/ TecT

CymapHa OoLeHKa Ha 3HaHWA, yMeHNA 1 CNocobHOCTU

Voting/ nacyBaHe

MpepnaraHe Ha HAKOJMIKO Bb3MOXHWU OTroBopa Ha NOCTaBeH BbNpPoOC

EXPERIENTIAL

Case study/ Kasyc

M3cneaBaHe npoueca Ha pasBuTMe Ha KOHKPETHO Nnue, rpyna um
cuTyauua npes ornpenesneH Nepuos oT Bpeme

Experiment/
ExcnepumeHT

HayHeH npouec 3a oTKpMBaHe Ha Hello HOBO, 3a NnpoBepkKa Ha
Xunnotesa uUnu 3a AeMOHCTpUpaHe Ha NO3HATO ABJIeHue; onut

Field trip/ Ekckyp3ua

M3BbpLliBaHe Ha y4yebeH NpoLec ¢ rpyna y4eHWUM U3BbH yunnuile

Game/ Urpa

®dopmMa Ha CbpeBHOBAHKE B PaMKWUTE Ha onpeaeneHy npasuna

Role Play/ Ponea urpa

OpraHnanpaHe Ha urpa 3a passuBaHe Ha pasbupaHeTo Ha CMOXHM
couuanHu npouecu

Scavenger hunt/ Tbpcay
Ha CKpUTU Hewa

OCI/IprHBaHe Ha CNUCBbK OT CKpUTU npeamMeTn n nogCKasku 3a
HaMunpaHeTo UM

Simulation/ Cumynauua

MMnTupaHe noBefeHNeTo Ha peasiHa cuctema, Kato ce Usnonssa
mogaen
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Tabnuuya 3: Pe4Huk Ha BugoBeTe 06LyyBaHe 1o Bpeme Ha yyebHaTa AefHOCT
(Falconer et al, 2006)

PeyHuk Ha BugoBeTe obLyBaHe No Bpeme Ha yyebHaTa AeuHOCT

Class based/
B knac

YyebHa fenHoCT, NpoBexjaHa B KnacHarta ctanA

Group based/

YyebHa feHOCT, NpoBexXaaHa Ha rpynu

Ha rpynu
s ndividual/ MHamBmnayanHo yvyactune B y4ebHa geiHOCT
CPE[A HA OBLLYBAHE | ViHaveuayanto Ansnly y y A

One to many/
EOWH KbM MHOrO

O6LwyBaHe Ha eanH YOBEK C rpyna xopa

One to one/
EOvH KbM eauH

O6uyBaHe Ha eaVH YOBeK C Apyr YoBeK

Audio/Ayano

O6uyBaHe n3nonssanku ayamo

Face to Face/

O6LyBaHe nuue B nuue

MEDIUM/ flaue B nuue
®OPMA HA Online/OHnanH O6LyBaHe Ypes3 MHTepHeT
CPHYBARE O BRI O6LyBaHe Ypes3 TEKCTOBU CboOLIEeHNA KaTo YaT
TekcToBO CbobLIEHME Hy P H
Video/Buaeo O6ulyBaHe 4pes B1aeo
Asynchronous/ O6LyBaHe Ha y4acTHMUNTE B pasfiMyHO Bpeme
TIMING/ ACHHXPOHHO Ly Yy U p p
CUHXPOHN3ALINA HA — ;
OBLLYBAHE ynchronous.
CHLTTEED O6LyBaHe Ha y4acTHUUMTE B e4HO U Cbllo Bpeme
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Tabnuya 4: Pe4HNK Ha BugoBetTe obpa3oBaTesiHn Pecypcu 3a y4ebHUTe 4ENHOCTH

Nme

(IEEE LTSC, 2005)

OnucaHne

Exercise/YnpaxHeHue

[leHOCT, M3BBbpLIBAHA C KOHKPEeTHa uen

Simulation/Cumynauma

M3paboTBaHe Ha KOMMIOTbPEH MOAEN HA HELo

Questionnaire/AHkeTa

MakeT OT BBLMAPOCK C M360P Ha OTFOBOPU, pa3paboTeHu 3a LenuTe Ha AafeH0 n3cneasaHe um
CTaTucTn4ecko npoyysaHe

Diagram/[dnarpama

YepTex, npeAcTaBALl BbHIWHWA BUA, CTPYKTypaTa, Uin A4eNCTBUETO Ha HeLlo; CXeMaTUYHO
nsobpaxeHue

dopmara, KOATO ce onpefena oT efHa UK NoBeYye JIMHUM B ABe U3MepeHnA (KaTto Kpbr

Figure/®urypa VNN TPUBIBIHKK), UK e4Ha UK NoBeYe NOBBPXHOCTU B TPY M3MepeHua (kato cdepa nnm
npaBobIbAEH Napanenenvnen), U3non3BaHn KaTo AekopaTuBeH An3aiH

Eram s [Ounarpama, npeacTaBala Bpb3kaTa Mexay NpOMEHINBM BENNYMHN, 0BMKHOBEHO OT ABe

PP NPOMEHNMBY, BCAKA OT KOUTO Ce n3MepBa Nno efHa oT ABE B3aUMHO NeprneHAnKYNAPHN ocu

Cnucbk no a3byyeH pef Ha UMeHaTa, TEMUTE U Ap. C YKasaHne KbM CTPaHUUUTe, Ha KOMTo ca

Index/iHoekc Y P ! p-cy P ’
crnomeHaTw.

Slide/Cnaig, XunepmeauneH AOKYMEHT

Table/Tabnuua

Mopeanua oT hakTh UK LUpPU, PasnosioXeHr B KOSIOHN

Narrative Text/Paska3s

KpaTko nucmeHo onuncaHne Ha CBbp3aHu cbouTna

Exam/U3nnt

CbKpalleHue oT aHrn. examination

Experiment/
EkcnepumeHT

Hay4eH npouec 3a oTKprvBaHe Ha Helo HOBO, 3a MPOBepKa Ha XMnoTesa WUiu 3a 4eMOHCTpUpaHe
Ha No3HaATO ABJIeHue; onuT

Problem Statement/
MocTaBAHe Ha Npobnem

TOYHO 1 ACHO N3N0XeHne Ha nNpobnem (MMCMEHO UM FTOBOPUMO)

Self Assessment/
CamooueHka

OueHKa Unu caMooLeHKa Ha 3HaHUA, BUXKAAHUA I 4eNHOCTY

Lecture/llekuunsa

O6pasoBaTenHa 6ecepna npepn ayaAMTopuyA, B YAaCTHOCT Ha npenojaBaTenin B yHUBepcuTeT

Other/Opyru

[Opyrv o6pasoBaTeniHy pecypcu, KOUTO He ca yNoMeHaTh B CinchKa
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the NAP (Network of Academics and Professionals)
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design and development of the European Science
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of effective Professional Development Programmes.
He has also act as a consultant to the development of
the FP7’s Science in Society Work programme. He is
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guides on the use of ICT in science education. He is
also author of the Science Textbooks that are used in all
primary Greek schools since 2003.

PATHWAY
('8
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& Citizens Programmes at the National Museum
of Science and Technology Leonardo da Vinci in
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edge science. In the Museum, she works for the
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Conference on Advanced Learning Technologies
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International Conference on Advanced Learning
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He is also member of the Executive Board of the
IEEE Technical Committee on Learning Technology,
as the Web-Site Management Chair.

Prof. Demetrios G. Sampson
holds a Diploma in Electrical Engineering (1989)
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Ph.D. in Multimedia Communications (1995)
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Professor on Technology-enhanced Learning at
the Department of Digital Systems of the University
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the areas of Technology-enhanced Learning
Systems. He is the co-author of 265 publications
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International Conferences on Advanced Learning
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